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ABSTRACT
This study investigated factors influencing discipline in Ghana Nation
College. It captured the concept of discipline, the forms, causes and remedies to
disciplinary problems. The study sought to provide a framework for which senior
secondary schools could structure out their own disciplinary codes of conduct and

enforce them through which a pattern of values such as respect, vbedience,

honesty. truthful kindness, punctuality, patriotism, determination  and
hardwork, courage, concern for others will be inculcated in students

The study was a descrnipuve survey.  Simple random sampling was
employed in selecting a total of 220 respondents; comprising 200 students and 20
teachers for the study. The sample was drawn from a population of 2.500
students and 84 teachers trom Ghana National College, Cape Coast Two sets of
questionnaires were used to sohcit opimion of respondents on the topic under
mvestigation

The findings indicate that, respondents differed on the forms, causes and
remedics to disciplinary problems in schools, hut admutted that discipling s
necessary for excellent academic work On the causes ol disciphnary problems,
both exogenous and  endogenous  factors  were  wdenniicd Same vital
recommendations were made based on the rescarch findings 14 imperative that
Good conducts exhibited by students should be acknowledged and sesarded
accordingly. Enrollment should be kept at levels that will make monuoring
effective. Performance appraisal should be used to audit the profession Parents
must collaborate with the school authorities to cnsure a positive cthos for
academic work. Structures for carly detection and momtoring of students’
musconducts should be put in place. Guidance and counscling units - the

secondary schools should be strengthened
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CHAPTER ONE

INTRODUCTION
Background to the Study

This section of the study deals with the background to the study, which
sets the tone for the research. The state of discipline in the country and for that
matter in the secondary schools is examined. Statement of the problem, purpose
of the study, research questions, significance of the study are also looked at.

Discipline as a “topic™ in schools has always featured prominc tly in any
tabled discussion on education amongst connoisseurs of education such as
administrators, curriculum experts, teachers, parents and students themselves It
is a highly emotive topic. Media reports of violent incidents in schools make
front page headhines and the impression 1s created of young pevple out of control
This 15 so because the school interprets the hife of the socicty as was aptly put by
Sir Percy Nunn “A nation’s schools are the organs of life, whose special function
1s to consolidate its spintual strength, maintain its historic continuity to secure its
past achievement and to guarantee its future  for this reason, the school hike any
other social set up requires rules and regulations, or hmits for the effective
functional operation of its members™

Lack of discipline in Ghanaian schools 1s a hydra-headed problem, which

has raised eyebrows among parents, teachers, adminisirators and students hecause



of the negative repercussions it has on the students’ own Code of conduct and the
.scciery at large. No one would want to dare the ability of morally deprived
educated individuals to assemble as bandits and hoodiums to wreck society’s
peace and security. It is in the Iight of this that society considers students’
lawlessness, chaos, unjustified demonstrations, sexual misconduct, drug abuse,

and gross disrespect for the elderly as an imminent

insurrection, dr

threat to social cot Indiscipline has dire q for economic

activity and national secunty and therefore deserves to be mpped in the bud
before it degenerates into a canker without cure.

The consequences of indiscipline in the society 1s no longer an idea but a
reality. In an interview conducted by Samuel Kyei-Boateng for the Mirror, Nana
Kwame Korang (Vice-President, Brong Ahafo Regional House of Chiefs),
lamented currently, our roads are not safe for traveling due to the activities of
reckless drivers and armed robbers who flict on passengers and their victims all
Jorms of pain and humilianon It has got to the point where honest and hard
working people are not safe in their homes because of the menace of armed
robbery

Our towns and cities are inundated with filth and prone to fire and flood
because of undisciplined behaviour of indiscnminate disposal of gurbage and
flouting of building regulations. The increase in white-collar crimes and other
corrupt practices in private and government business can be traced to the lack of

discipline in the society.



No one can claim immunity against the consequences of an undisciplined
society. Perhaps this 1s why Ghanaians have bemoaned the effrontery with which
the youth of late exhubit their repugnant characters irespective of whose ox 1s
gourd.

Indisciphne i the Ghanaian society has become so endemic and has
permeated all spheres of life including the school system and that s why the issue
has assumed national prominence Nana Kwame Korang (Vice President, Brong

Ahafo Regional House of Chiets) counsels, “Something drastic needs to be done

as many of the youth 10 our educational institutions are succumbing to pecr
pressure and are engaging n occultism, pushing of drugs and resulting to armed
robbery and prostitution Indeed they are being aided in these nefarious activities
through the screeming of ilhicit films and footages on television and n the Internet
cafés”

So alarming 1s the 1ssve of indiscipline that the subject 15 no Jonger a topic
of pastoral sermons on podiums alone but alse on pehtical platforms The viee

ed his concern and tear that * the

president of Ghana, Alhajt Aliu Mihama cxpre:
country's survival as an orderly society ts under threat, ™t seems that we are at the
neck-breaking speed to the land ol chaos™ the Ghanatan Tones Nugust, Friday 2,
2002 p 1 The ltherto peaceful, sate. orderly and tranquil campuses are gradually
transforming tnte havens of lawlessness, ceuminal deauts, disrespeettul students

and ncubators of occulue practitioners. drug addicts and other disrupiine

practices



Records indicate that some where 1n late 2001, a student of Adwsadel
college Cape Coast, one Atsu Kudoto 1n the company of others broke into the
police regional armoury at the Regional Police Headquarters in Cape Coast and
stole quantiies of ammunttions which they attempted to sell but were
apprehended Asf that was not enough, n February 18 2002. The Daily Graphic
report of a student of Ghana National College, by name Sclorm Kudwo who
Jumped from the first floor of the boys dormatory block injuring himself when he
was asked to attend prep by mis house master This incident sparked off a
demonstration leading to the destruction of the school and teachers’ personal
properties So severe was the devastation that the Cape Coast police had to
intervene to restore order. The school was subsequently closed down temporally

Also, Datly Graphic Thursday February 19" 2002 cdition reported an
arrest effected by the Kumasi Police ot a number of students ot Kumasi Academy
tor destroying asserts of the school Their reason was that the headmistress had
vetoed and placed imjunction on the school’s participation m the inter-schaools
spoits festival

In this state of affairs both the students and the teachers cannot discharee

their duties (teaching and learming). as expected. thereby trouncmg the very

purpose for which schools were established v e W train the south W discharge
e duties ol citizenship properly and us aptly reiterated by Bowman (19835 tha
“classroom 1s a dramatic arena first and a seting ot imtellectual discourse. ~coond.

it s also a human arena where i the interpersonal desiings af students and



instructors —many of them emotional, subtle and symbolic-strongly aftect
morale, motivation and learning™ (p.9)

While this state of affairs is causing a lot of consternation among the top
echelons of the society, it appears the students just enjoy being disobedient
defiant and obdurate. The case of indiscipline cannot therefore be adjoumned.

The question marks are still hanging on the root causes. Some sections of
the society have bewailed the wholesale and indiscriminate 1mportation,
publishing and screening of morally wrong films, magazines, songs, radio

p and pap by our print and electronic media houscs as

contributing significantly to the surge in disciplinary problems tn our sccond
cycle institutions.

Drug abuse, copying of foreign culture, poverty, get-nch-quick

attitude on the part of Ghanaians especially the youth as well as

peer pressure at the school and also screening of pornographic

films with criminal background on television and the intemet arc

R T |

in the Gi

major contrnibuting factors to
society .. . Nana Kwame Korang (Vice-President, Brong Ahafu
Regional House of Chiefs).
Others lay the blame on the doorsteps of irresponsible parenting
Indisciphine wath its attendant social and ¢criminal activities are
on the increase because parents do not have ime 10 hring their

children up the way they should Husbands who have the



upper-hand in inculcaung discipline 1n their chaldren ‘eave thus
onerous responstbility to their wives who cannot discharge the
duty single-handedly Mr Frank Adjapong (Corrzanr.

Sunyam)

Yet sull there are others who apperuen the blame o the teachers and

educational authonties for their wep: amittde and lax:y towards the entorcemen

of schoo! rules and regulanons thereby opening the fiandsa RN

behaviours in the school

Other obsenvers tlame histoncal antevedents

current siruation of indiscipline

1 aunbute the high iaadence o

permeated the Ghanaian soveny to the 1981 revoluor an

empowerad the jumior ranks of the melitan 10 subjen therr

seor officers to all sonts of maltreatment including asy

and the shaving of hairs with brokea borles Toaday

the children whe saw ard were encouraged by

the ;umor officers meted out 1o thewr colieagues have grown op

1o be stubbomn and are commitnng 2

drug abuse. armed robbenes. rechless diny

disrespect for authonty and the use of fou! lan

Kwame Twumas-Awuzh (Municipal  Cheef  Execumne

Sunvani}



To remedy the situation and bring back samity. dismissal. spanking,
responsible parenting, censoring of exotic films, laws on dressing. hasher
punishment for indiscipline conducts etc have been recommended The diversity
in the views espoused by commentators an the issue points to one direction; that
the 1ssue of the meaning of disciphne lack consensus among stakeholders  The
reasons are obvious.

Discipline 1s a moral and an cthical tssue, which are subject to a society’s
norms, values, religton and philosophy of life For this reasun and action that 15
considered wrong 1n onc society muay not hold for all other socicties An
American juvenile could tag an action by his father as “stupid” without any
indignation from his father In most Ghanaian communities, such an aftront
would have been met with swifi condemnation and retrtbution ranging from the
child having to render an unqualtfied apology to the father or in an extreme case,
offer some bottle of schnapps to appeasc the father

The evolution of socictal norms on discipline has lett many confused
about the comect meaning of discipline Society has used “disciphine” and
“pumishment” interchangeably for years and this cquation of disciphine with
punishment appears to be the nucleus of the debate

Hoover (1968) sees the word discipline as heing denved from the word
“disciple”, meaning a follower or student of an accepted leader  In carly
aivihization, disciptine implicd teaching or helping people to grow or achieve their

aim. Later, it became associated with blind conformity



Adesina (1990) describes discipline 1o mean the “readiness or zbil:m ¢

respect authority and observe conventional or established l2ws cf the sotien” o
a school setting. Adentwi 11991 savs discipline is “the preva’ence of order witur
the seming where teaching and learning takes place with the mumimuT
mishehaviour on the part of the teacher and the leamner for the purpose of anaring
objectives of the school.

The Cambndge Internatiopal Dicnonary (CID; define:s discipine =z

Houierzmd

taining. which produces obedience cr seli<ontroi ofien n the 1y

pun:shment. if these are broken. or the : ~zdience or selfortrs: T 2ulel 7
Training.

The implhicauons of these definivens are

21 There are short term 2nd long term goals rAdesina-respest. Adentw
and CID-obedience or self-control) 1o be achicr ed

b That the shon term geal of discipling is to conmrn Sefzar woe

explaning what is appropriate behavior on z

long term goal 18 10 reach se.f-disci
respensibilin for e cwn behaviiz Tnms Lo ¢ ool oLT o

individual helps create a harmomous sacien

N Also. 51 15 evidemt that there 1s an “z_h:imn” n2 tle o wrln oo

student must submut

In the hight of this. whenever there =

“authonty™ and the student. then disophinan protlem: emerpe 2nd L e oo

that the subject rebels or disobeys authonm and rule. then e inZv.2oal 1s a2 -



be indisciphned In the School sitvation the “authonty™ refers 1o tre tez

school administrators while the “subjects” are the students who are 1o 5.2

the rules and regulatons to create a conducive aimcsphere ce

pandemomum for teaching and learning 1o take place For the furpcs

research. the definitions of the Cambridge Internanoral dic:

10 augment the cther definitions

All groups of people in 2 country have cerain moral trzcemar

differenuate them from other groups These include beliefs. zrt moral

knowledge and any other czpahiiinies and habius required by pelgie a3 zn e

group These consutute the cul:_-e of the peopie " . ese peculer
group peop E

transmitted to succeeding generations through the home and the les

and more especially through formaz! ard iaformal educ

schools

In Ghana. there has alwayvs existed 2 saccact code @

peop.e Respect and chedience 1o parents anc eiders

for this formal educaticn at home In the rast ires:

incuicated in the children through care

practical life of the elders

Children who dared any deviancr

were subjected 10 al) forms of comestie e

pumshment, public ncicuie an3 in

Tre whole societ. joines .n e trz.

Ghanaian society was therefore clearls s




family obhigation, obedience and good behavior, which culminated in a happy.
well defined, and harmonious communal life
The communal spiit with which the Ghanaian child was sociahzed 1s

astutely cloaked 1n words of wisdom such as

a) *“An apprentice doesn’t know about masterhood but a master knows about
apprenticeship”

b) “If you refuse an advice of an elder vou will walk unti! sunset”

<) “Until the rotten tooth 1s pulled out, the mouth must chew with cautior”

d) “The cock belongs to one person, but when it crows. it wakes the whole
village™

Thus, taboos sanctions and puberty ntes succeeded :n molding the morals
of the youth

Time was n this country when the youth could be counted on to vacate
their seats for the elderly. help them with their luggage. stop any tomfoolery when
the elderly show up and greet them as a symbol of respect At present. all these
have become evasive and memories of past glones

Today. it appears the Ghanaian society has lost 1ts clout un discipime and
our colomal rulers cannot be completely absolved of their role in the current state
of affairs As the Europeans pitched their strength against each other for fame and
place 1n history, the need 1o have colomes to supply badiv ueeded industrial raw
materials and precious metals became crucial This dire need saw Europeans

descend on Africa which had these resources in abundance



This scramble for Africa saw the arrival of the Portuguese, Dutch. British,
and the Danes into Ghana with their cultures. They immediately waged a
psychological warfare on the culture of the indigenes in the country so that they
could rule them for long and exploit their resource.

Traditional African culture which ensured discipline and proper behavior
was condemned as absurd, superstitious and pagan. This verbal assault on the
Ghanaian culture marked the beginning of a break down in traditional virtues
Though formal education, a hybrid Ghanaian was produced who appeared to be
consigned to live between two worlds ~His African past and European future A
state of identity crisis in which he was completely detached from the traditions ot
his people and yet could not be classified as a European emerged The new
Ghanaian was taught to assimilate the Whiteman's culture inferionty complen
was created in him.

Incessant bombardment of the Ghanaian society with foreign cultures
resuited in the creation of a multicultural society in which the youth appear o
patronize exotic cultures As the Ghanaian society became multicultural resuluny
from external influences, disciplinary problems began (o winch their ugly heads
and the situation has not shown any sign of abating Rather. indiscipline has
assumed more complexity and sophistication that warrants immediate attention if

the situation is to be reversed.
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Purpose of the Study

The purpose of the study was to find out the opinion of the respundents on the

factors that influence discipline. Specifically, the study attempts to find out the

following:

a) The meaning of discipline

b) The perception of students and teachers about acts of indiscipline

c) The effects of disciplinary problems in the school

d) The suggested solutions to help minimize the disciplinary problems

Research Questions

The study attempts to find answers to the following questions

T What is the conception of teachers and students of Ghana National College
about discipline?

2 What kind of behaviours are considered as indiscipline at Ghana National
College?

3 How do teachers and students of Ghana Nauonal College perceive the
causes of indiscipline at school?

4. What are the views of teachers and students of Ghana National College on

maintaining discipline in the school?
Significance of the Study

It is my hope that the findings from this research wall help Board

of Directors, the school administrators and disciplinary committee members of
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Organization of the Study

The study is organized into five chapters Chapter one focuses on the
introduction, which compnises the background to the study, statement of the
problem, purpose of the study, research questions. significance of the study,
delimitation and the organization of the study

Chapter two is devoted to the review of related literature on the meaning
of discipline, the forms and effects of indiscipline, the causes of disciplinary
problems and the suggested remredies

Chapter three describes the research desip, the population. the sample
and samphing techniques used, the instrument for collecting data and data
collection procedure

Chapter four deals with the presentation and analysis of both primary and
main data

Chapter five 15 the synopsis of the study, the research findings

conclusions and recommendations for practice based on the findings of the studv



CHAPTER TWO

LITERATURE REVIEW

This secnon of the study deals with the review of relzzed laem

concentrates on the concepr of disaipline IPINAN PIODET

causes z2nd the mezns of resohving &isciplinan problems

The Concept of Discipline

Discipline as 2 concept defies 2 zll embracing definmiz

framework tha: each scholar subscmbes 1o depends o-

espoused by the mdnadual which s inven

values. ethies. rebmon and somen of ong

Bzumnnd (1227} idennfies the zuthom:

& &S PRI EE v

concepts of discipline She explamns tha: the "z 1o

2 a0

old fashioned smicmess 1t foliows the ~

viewed as 2 virfue and coniflicis are met woLt pan

The authomtamnve concept e

enforcement of nules bat mive the chilarer the reason

permnt verbal give and take hul the finz. ger.aos

Lasty. the permussne concept auiws fo0 moir

the authonmn sees therr role 10 the subies 23 complementa™ zniz not en

1



Baumnind (1991) found that the authomtanar and the perm

produce childrer who are less momated 1o ackueve and less

contras 10 the authoritamve concept where the chiidren were

f-rehamt and fnendh Baumznd (1%51r sebsomtes

authormative concept

This 15 supported by Noss (198%) who sa:d ~thers rmust ¢

educazor exertng influence. however genty and urnobructvels

otherwise there 15 ne educenien. no Esopuine i 165) Hex

mang 10 madif\ the narorz’ davelopmern: o e educeni. T

carefll not 10 produce a copy ~perfect salf
The ethical narwre of &iso

problems among wrners and commerniators on 2

consensus on QiSTIplne PenaTInE T @

sabmir

According 10 Amaney- Armzhil

nules and reguianons oy which comire.

or order Thus Amanen Amarh perzerel &

people i close con

pvre s AY
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categorize indiscipline in terms of the actions themselves but 1n the context in
which it occurs or the subsequent reaction of a particular teacher to 1t

When school disciplinary problems are listed in terms of the frequency
with which they occur. unwarranted talking often emerges as the offence that 15
mostly pumshed, Smuth (1969) Green (1962) and Moles (1989) listed
misbehaviour often reported by teachers of Semor High Schools in their order of
frequency of occurrence as. talking. disobedience, carelessness, cheating
throwing objects and alcoho! use

Chalton and Dawvid (1993). stermzed musbehaviour cited by research
teachers at the umversity of Sheffie:! in order of frequency as. talking out of turn
hindering other students, mzking unnecessary noise, work avoidance not beiny
punctual and getting out of seat without perm:ssion

Adesina  (1990) idenufies truancy, pregnancy. untidiness cheatin: :n

examination. fighting 1n class. stealing. smoking. drug abuse ndecen: nehas «ur
out of school as student misbehaviour relating to the indisvidua!

He enumerates student unrest, collecuve violent protlest azans! teachers .o

lzying of school authonpes deliberate destruction of school propers 4 cobiect

misbehaviour of students
Farrant (1980) and Robertson {1990, agree that ~tuden's misnehasior

takes the form of violation of the nterest ot the pupil voncerned s b 45 devng

something dangerous to his own health and safety volati q of the interest -t

other pupis. such as disturbing other students bullying an2 dengervus tehavior



and violation of the interest of the school or community, such as challenging
teachers’ authonty or failing to wear school umform

Adentw1 (1991) enumerated excessive talking, inattention, walking about
in class without permission, rude and arrogant behavior. cheating during class test
and examination, sleeping in class durning lessons and truancy as forms of

indiscipline exhibited by students

Causes of Indiscipline
The causes of indiscipline in school 1s an issue that has generated much
accusation and counter accusations Many parents blame the teachers and the
schoo! environment, while teachers blame the pareats and .a¢ home environment
Students on their part blame both the parents and the teachers
Barnes (1999) asserts that some of the most frequently mentioned causes
of indiscipline are. difference in pupils’ intercst, desire for attention on the pan of

pupils, differences in Zamuly values. nsufficient parental imterest i the child

limited intelhigence on the pant of the pupil and hmuted home background (p 203)
Smith (1969) identifics the causes of ndisciphne i students as frustration,
inhibition, broken homes, 1l health, and personal mal-adjustment

In the view of Caulley (1963) the causes of indisciphine in schools can be
attnbuted 1o abolition of corporal punishment in schools. polimical upheaval in the
country, nterference 1n school discipline by persons in high position and Tack of

co-operation of parents with teachers. which he collectively defined 10 as

immediate causes He further dennfied conditions in the child. fig example



physical defects, conditions 1n the home, defectuve family retationships and
defective discipline (pp 14, 18) as the remote causes of indiscipline

For the purpose of this research, the causes of indiscipline will be
categonzed into student-induced, teacher-induced, school-induced and home-

parent-induced

Teacher-induced Indiscipline

Tamakloe, Amedahe and Atta (1996) with Adentwi (1951) idenufy, some
forms of teacher caused misbehavior in schools as absenteeism. lateress to
classes, flirting with the opposite sex, being too au:ocratic in class and refusing te
answer studemts questions, dressing .mproperly to class, being drunk and smelling
of alcohol in class

Relaung to the relanonship between the teacher and students thar is
distnibution of rewards. Fontana (1986) was of the wiew that issues suth as
whether teachers interest and liking for students. whether they refate properly
towards the entire students or reward some selected ndiviauals or grouzs =»ac

have the effect of causing students musbehavior if they have negaune !

about them
Gnagey (1968) also atnbuted students mushehzuicr to icadership stules

put up by teachers in schools among others Accordiny 19 Grages some teachers

are absolute dictators Thus they keep their gersoral judgement 2nz

do anything

2i



Webster (1968), on his part observes that a teacher who is unable to

d can

maintain the appropriate sound di quired by his dealings with
find that they (students) fail to respect him. Fontana (1968) agreed that a teacher
who is less sociable might find the task of instructing a group of students with
high needs for inclusion a frustrating experience

(Tamakloe, Amedahe and Atta 1996) asserts further that teacher
absenteeism, lateness to class and ta:diness lack of knowledge of the subject
matter, borrowing from students, teacher immoral bechaviors, such as sexual
relationship with students of the opposite sex, alcoholism, drug addic .ion and bad

social manners are teacher-induced causes of student indisciphne.

Stud B e S e e

Student-caused musbehavior according to Tamakloc, Amedahe and Aua
(1996) may result from the Childs psychological make-up or his sociological
background. In support. Brown (1964) shows that causes of indiscipline muy be
external or internal to the student, “those problems arising from outside the
student can be troublesome to him only because they do not enable the fultillment
of a material nced. Those from within him can be troublesome hecause thes
threaten his self-mastery as a rational moral being (p 54)

Gnagey (1968) identifies some of the causes of student’s mishehavior as
ignorance of schoo!l rules, conflicting rules and frustration Gnagey (196%)

continues that even if a student is presented with a neatly organized set of laws, he

22



never really knows which rules are operational and operational and which are just
on paper (p.14)Gnagey(1968) elaborated further that un their confusion. students
continue to try out the teacher to establish which rules would normally attract
sanction when violated. Taltking about conflicting rules, Gnagey(1968) and
Kejan(1965)stated that when rules operative 1n the schools set up differ from
those that are operational in the home, students become confused and tend to
misbehavior as a result.

Charles (1981) , Citing Dreikurs (1972) attribute students' disruptive
behavior to the desire to be recognized. to bring, to be left alone. to seek power
and to revenge. Thus emphasizing need as a cause of indiscipline.
School-induced Indiscipline

Dobson (1983) points out that the second most influential force i the nise
of disorder has been the school because of permissive philosophy 1t has adopted
Here, the school 1s blamed for lack of clear-cut rules and regulations and where
they exist, there is lack of enforcement.

Siann and Ugwuegbu (1990) agree with Dobson that if children are piven
standard of behavior from adults, they tend to see the adult as canng and fair

Tettey-Enyo (1995) argued that poor facilities. poor feeding. Juck ol clussronms,
laboratorics. workshops, teachers, equipment. matenals constitute the immediate
causes of student indiscipline He however added that these fanlmies and
provisions, necessary as they are, have sometimes very little 10 do with acts of
indiscipline. There are bound to be disciplinary problems whether they exist or

not.
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This 15 an ind! that students’ misbeh, may not be caused by lack

of these faciliies but 1s used as an excuse to demonstrate their displeasure
Touching on the leadership regime as a cause of students’ misbehavior. Fontana
(1986 49) argued that the nature of school rules, the system of sanctions and
punishment, the pastoral care network, the leadership styles of the headmaster and
hus staff may influence reactions of students Furthermore, the schooi chmate
tends to influence students behaviour

Rutter , Maughan, Mortimore and Ouston (1979) observed that the ethos
or chmate of a school has an impact on the behavior and academic performance of’
its students They found that those scheols that adopted an © cademic” ethos had
theirr students performing well in academic work while those which adopted
proper student behavior but lay less emphasis on academic standards also produce
better students behavior

For Sackey (19953), the hist seems not only endless, but incomplete without
mentiomng the weak personality of the school head drunkenness. over
fratermzation with staff or student, chronic ill-health. poor human relation and
over anxiety on his part which can together cause indiscipline

Levinson (1996) suggests that school practices s totally responsible for

indiscipline, he attempts to show that violence and had behaviour by pupils are
creative responses to the conditions in which education 15 provided which range
trom arbitrary and authontarian teaching styles to the reification of hnowledee

and race, class and sex discimination He continues by saving that although these
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responses may seem irrational to hers and school administrators, they can be

seen as meaningful and even justified in specific circumstances.
Home-Parent- induced Indiscipline
Farrant (1980) ascribed the causes of indiscipline to “society’s changing

dards, the maladj caused by broken homes and stress wthin the

wraditional family system, also the feeling of anonymity felt by the growing
resentment among pupils...”. Gnagey (1968) indicated that indiscipline can often
be caused by displaced feelings of a student, persistently battered by a bullying or
drunken father at home.. .that the transfer of this parent-inflicted hostility of such
a student into the classroom is certainly always at the base o1 persistent student

deviancy.
Miranda (1999) indicates that Fr Malcom Rodrigues (a priest) pointed

out in an interview that television is what 1s responsible for the breakdown in
moral values among students. He observes that parents allow their children to
watch pornographic and other films at home. De Conde (1971) writing on
“student Activism stresses on the mass media as being a cause of increased
student 1ebellion™. He said “instead, communication hetween youth culture, as
well as increased student travel has made the younger generations protest o
matter of ternational concen™. Through the media, youthiul rage and violence
has been brought into our living room (p 3)

On how the house causes indisciphne. Rutter. Mortumore, & Outan
(1979) says, “family discord and disharmony. parental mental  disorder,
criminality in the parents, large family size and overcrowding n the home,

admission of the child into care of the local authority and low occupational status
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were all associated with emotional or behavioral disturbances™. Miranda (199')

quoting Macks B

says that b sc of lack of p | guid:

the moral

values among many school children are not there because of this many school

children are just drilting through life.

Effects of Indiscipline on Teaching and Learning

Alhaji Rashid Bawa the Deputy Minister of Education on April 12,

2003 said:

Indiscipline and guality education cannot co-exist since

discipline 1s a prerequisite for quality education and
nationa! development; the prevalence of indiscipline in
schools will cause quality education to clude us and
national development will become a mirage. We must
therefore as a society strive to refuse idiseipline m our

educational nsttutions so that our future  human

resources are not wasted

Without discipline, quality education would be o nurage One

observes a positive relation between d

ipline and academic pertormanice

Tettey-Enyo (1995) concludes that disciphine 15 o necessary

condition for schoo! work No school can afford 1o work i an atmosphere

of indiscipline

Discipline not only set the tone of work hut aluo

determines the rales of achievement (Tamakloe, Amadahe & Ata 1996)

asserted that the exact impact of classroom discipline imay not be casly

quantifiable.
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H . there 1s widespread acceptance of the fact that disciplinary
problems in the classroom usually reduce the time for the teaching-learming

process Misbehavior make h ! and ineffective if they occur so

frequently that the teacher has to spend much of the teaching time correcting
them

Reis (1962) declared that obedience to rules makes for social cohesion. a
safeguard agamnst indnvidual impulse and the protections of morally and
physically weaker students who are highly incapable of judging responsibility for
themselves and need to be kept on the rails by rules”(p 85) This connotes the
need to senunel the weaker members of the school community against the

aggressive ones

Attempt at Solving Disciplinary Problems

It is now clear that no one is able to proclaim a system of discipline and
guidance that will work effecuvely 1n all situations Personality, famiiy
background, values and goals, religion etc will influence a child’s philosophy of
Iife Each school, each student and each situation 1s umque There 1s no single
prescrption to solve all disciphine problems However. educational policy makers
and administrators have a bewildering vanety of disciphine models and techniques
to choose from After all, man is a creative being endowed with the ability to find
suitable solutions to problems at every time There 1s no guarantee that the
method that worked for one generation will work similar magic n another

generation For that matter, a vanety of strategies. techniques and models for
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dealing with students’ misbehavior have been suggested by commentators and

authors on the 1ssue although the conclusion is not consensual

Gushee (1984) suggests that the fundamental success of a disciphnary

measure lies in the ability of the school policy makers and admimstration to

ensure the following

a)

b

C,

<

d

=

€)

Information policies must be aimed at factual problems not rumours Schools
should gather accurate data on students’ behavior in the school before setting
policy to deal with it

Involvement All groups affected by policy should be involved n creaung i-
in this case, the students who must conform to the policy ihe school personnel
who must conform to the policy, the school personnel who must enforce it,
and deally, student families and other community members

Problem defimtion Policy makers cannot assume that every one agrees on
what constitute undesirable student behavior Defining the problem i the first
step toward solving it

Flexibility rather than relying on a rigid system of penalties. policy should
allow for different situations and prescnbe different methods for different
problems

Communmication all students, parents and school personnel should be aware of
the school’s discipline policy or student cunduct code A readahle and well
designed student handbook is a widely used tool for informing students
Consistent enforcement 1f students are to cooperate with a disciphne code,

they must believe they will be treated fairly



Other scholars beheve that because of the multifaceted nature of students’
misbehaviour, 1t is better to prevent 1t from occurring than to create conditions for
such misbehavior 1o occur and attempt to solve 1t

Koumin (1970). Gnagey (1968) and Fontana (1968) subscribe to this
strategy This 1s because preventive disciphne creates congenial atmosphere for
effective teaching and learning and also it helps to avord the negative effects of
threats and punishment

Koumn (1970) asserts that effective teachers could be distinguished not by
their way of dealing with students’ misbehavior but by the school management
technique they adopt to prevent student misbehavior

He further observes that the more effective teachers had greater school
awareness and constantly scanned the school so that they were aware of the
potential problems and could deal with them before any real difficulty arose
These teachers also anticipated students needs, orgamize their classroom to
minimize restlessness and boredom and effectively coped with the multiple and
after overlapping demands associated with teachers

In concurrencc with Kounin (1970). Brophy and Evertson (1976) asserted
that, the key to successful classcoom or school management 1 prevention of
problem before they start than to attempt 1o deal with the problem after they have
begun

The use of school rules and regulations has becn recommended as a means

for dealing with students’ indiscipline
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This line of thinking is supported by Jones and Hones (1990) that students
can be expected to support rules and procedures that enhance learming when the
learning process shows respect for student and their needs.

Jones and Jones (1990, McGinnis, Fredenick and Edwards (1995) further
stated that in using proactive school rules as a means of preventung students
misbehaviour, students should be actively involved n their school work and
curtathing misbehaviour. Pumishment has been also used as a means of ensuring
disciphine

The use of pumishment as a means of ensuring discipline has generated
more controversy Many are those who frequently use disciphine and punishment
interchangeably. Many feel uncomfortable with the use of the word pumshment
because 1t recalls resentment and frustration from their childhood.

The Macmillan English Dictionary for Advance learmers defines
punishment as “To make someone sulfer because he or she has done something
against the law or the rules™.

Genagey (1995) classifics pumishment into restrictive punishment, which
secks to make right a wrong and retributive punishment, which seeks to pay the
deviant 1n his own coin. Various forms of punishment are suggested  These
include reduction 1n score or grade, lost of privilege, fines, detentions alter school,
in-school suspension, referral to the headmaster. sanctions by pecrs, assigning of
extra work and corporal pumshment with headmasters permission and aceording,

10 the laid down regulations (Tamakloe, Amedahe and Atta,1996)
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(Tamakloe, Amedahe and Atta 1996) posits that although punishment does
not start good behaviour and has certain draw backs. yet it may be used in the
interest of safety. security, sanity and as a means of deterring others trom
violating rules and procedures It1s on the basis of this that same argue that some
level of pumishment so needed to ensure disciphne as published in the 37 April
2001 edwien of the Ghanman Chromcle in which the Central Regional Minisry
Mr Isaac Edumadze s alleged te have advocated for the reintroduction of caning
in schools as a way of check:ng the growing insubordination and disuiphine in
schools

Much as the researcher identify with the munisters concern about
escalating cases of mdisciphne and immorality i our schools 1n recent times and
the need to adopt sonie measures o hold them in check, the rescarcher hastens o
differ with the minmister and those who tow his line of thinkinze on the prenbed
method of siuation hecause each era comes with its own methods on dealing with

educational problems depending on the philusophy ot cducation presani 2 at that

tume

The use of the cane and other forms o Corporad puinshone ot wa. ra od on
rather antiquated thinkinz that punishment. especialls e woore U lorin Dioritated
tearming amony pupils.  There were not muany propicms b o ectiead ot
ensuring complance with school rules and rceoulations bocaue the oo aas
unanimeus 10 ats aceeptance and teachers who pared the rod core ol oo el

of spotling the children



Contemporary, the prevailing societal thinking especially the perception
of corporal pumishment as an nfringement of an individuals human right s
making it impossible 1o use corporal pumshment as a means of ensuring student
disciphne No wonder parents are physically assauiting teachers who cane their
wards

Although pumishment vields quick results, many are those who have
spoken against it o this group of people the physical pan inflicted on pupils
strain the relationship between them and their teachers making it impuossible tor
the two main players in the school svstem 1o snteract freeh to ensure effectine
teaching and learming

It 1s further argued that punishment may sestrain a child temporanly bat o
doesn't teach sell-discipline

Gnagey (190%) says that the effect of paintul consequences 15 10 suppress
the misbehavour for sometime until the one who intlicted the punishment 1 not
present Findings by Thoradike (1932) indicated that pumishment s ess etfectine
in weakenming a response than reward is in strengthening it Thus itas far berter 1o
strive 1o create an atmo_phere in which pumishment will rarely oo they
inflicting pumshment as cure tor mishehavious

Tamakloe, Amedahe and Atta (194961 asserted that froguent wwe ot
pumishment in schools promote negative attitude towards the sclool e teacher
and the learning process

So strong has been the argument against the use of corporal punishment

schools that some have called for its complete serap from the school system as



reported by a Kenyan Daily Nation 16™ April, 2003 edition. In that publication,
the educational minister Kalonzo Musyoka with support from government
officials including President Moi Kibaki through a gazette wamed against the use
of canes in schools. He explains that corporal punishment was bluntly abused by
some teachers. leading to serious injuries and even sometimes the death of pupils.
Rewards have also been suggested as having the potential to prevent student
indiscipline.

Fontana (1986) defines reward simply as “something” (material and non-
material) that appears desirable 1o the person concerned (p.78). Chalton and
David (1993) suggest that reward, as behaviour modification tool should be based
on the following principles:

a) Efforts should be reinforced as frequently as actual performance.

b

Special efforts may be necessary to determune the appropriate rewards for
some recalcitrant offenders because they may have misbehaved so often

that 1t is even not often reahized when they put up good behavior

<

c) With older students, 5t might be useful to delay rewarding good behaviour
to help them practice good behavior in anticipation of future bene ity

d

-

Subtle reinforcement such as smile may be applied 1n order 10 provide
variety pf confidential treatment.

€

~

With shy and introverted individuals, reinforcement should be given

secrecy instead of in public.

f) Reinfi can be admini d to small or large groups or to

individuals.
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Guidance and counseling has also been idenutied as an umportant el
the prevention and control of indiscipline in schools. According to Salmon (1983,
school heads and the counselors need  be viewed by teachers and perents as
playing supporting role as far as discipline is concerned.

Stckle. Satchwell and Meyer (1991) observe that coe hundred and sixty
(160) counselors used tn a study of counselor ivolvement in discipline torty-one
(+1) percent reported that they were very often required to counsel indivicual
student in marters of disciplinary provlems Fifty-four (34 percent rep: ted that
they were required by school heads to co:msel deviant students. tive (31 percen:
said they were asked by teackers to ~ounsel indiscipline students

Miranda (1999) quotes Allan Bunbury 35 peinting out that parents ser.z =
role models for their children. Therefore it is necessary that parents ars zuided

and or counseled about the best way of promoting discipline in schaols

2nt

Mormsor (2002) has suggested that government :nves

youth recreational canters ConsttUles Positive acUOS a8 1 PTent § maleg: o

self-esteem among the youh as well as reducing horedom and 2o Lo
frustratzon.
Summary of Related Literature
Conceptually. most scholars wnung on discirune align thema: . oo
either the authoritanan, authoritative or permisiive Loneepis of dieipline ~ar
differ fundamentally on the defimmon of discipiine aue to the othwcal and

subjective nature of discipline. However, they al! subscnbe 1o the submission that

34



discipline has to do with adh to established dards and indiscipline refers
1o rebellion against and violation of such standards

Most authors' observation was that disciplinary problems includes actions
that violates the interest of the students concerned, those that violates the interest
of other people and those that violates the interest of the school or community

Teachers, students, school administration, parents, home environment,
have all been cited as instigators of disciplinary problems in our senior secondary
schools by their actions or 1nactions

It 1s believed in the circles of education that there 1s a positive correlation
between disciphine and high academic performance, hence, the need to pursue
discipline in schools

Generally, commentators on discipline have also observed that there i1s no
rule of thumb for ensuring.students discipline - rather, each incident of
misconduct must be treated on 1ts dwn merit However, a common framework
upon which all schools can model their disciphinary codes of conduct 1s agreed
upon

The use of rewards, reducing pumishment, demal, parent involvement,

student participation tn evolving school rules are some of the concrele suggestions

4
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CHAPTER THREE

METHODOLOGY

Many second cycle nstitutions in Ghana are saddled with disciplinary

Yehald 4,

probiems n recent tmes. Although the g and n

are advocating for discipline among the youth, widespread students unruliness,
insurrection, demonstrations that leads to vandalism, stealing etc have been
recorded Consequently 1t has become imperative to find out the factors affecting
discipline in Ghana National College, Cape Coast.

The chapter discusses the procedure by which the study was carmed out

Specifically, 1t looked at the research design, the population and sample,

instruments, pilot study, data coll procedure and the staustical procedure

used in the analysis of the data collected

Research Design
The descniptive sample survey design was used for the collection and
analysis of data in order to answer the rescarch questions.
Gay (1987) sees this descriptive sample survey as a process of collecting
data in order to test the status of the subject of the study. Such a study reports the

way things arc n the real sense. This method comprises census and sample
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surveys Whereas the census survey covers an entire population of interest, the
sample survey studies only a portion of the population

Specifically the descriptive sample survey was used i that the study
focused on only a portion of the population since the entire size of the population
1s too large and unsuitable for the study Thus, the design was utilized to find out
views of students, teachers and the admumnistrative staff of Ghana National College

concerming the factors that affect discipline 1n the school

Population

The study was Limited to Ghana National College, a secon ™ cycle co-
educational institution with a population of about (2,500) students and (84)
teachers The target population consisted of forms one to three students and (20)
teachers

Sample

The sample for the study comprised (200) students from the population,
and (20) teachers totaling (220) This was randomly selected using the simple
random sampling techrique This procedure was used to ensure a fairly high

representation .

Instrument
The research instrument used for the study was mainly questionnaire The
reason for using this instrument 1s that it speeds up data collection It s also

known to be quite valid and rehable 1f well constructed It 1s economical in 1erms



of money and time spent in its usage. There were two sets of questionnaire.

Questi ire for hers and ire for stud

The questionnaire has four sections (A-D) for both teachers and students
Section A consisted of five items that basically required respondents’ bio-data
(age, sex. etc). The other three sections consist of the main data.

Section B used eleven items to cheit respondents’ opinion on the torms of
indiscipline that occurred in the sckoal

Secuon C had fifteen rtems, which sought respondents’ perception about
the causes of the disciplinary problems :dentified in section B

Section D was an open-ended question that required respondents to offer

1i B AoiriCiad

suggestions 1o solve the discip Y P

The items included both clo ded and open-ended questions The open-
ended quesuons are purported to cater for the views of respondents, which have

not been catered for n the questionnaire.

Pilot Testing
In an attempt.to determine the consistency and appropriateness of the
nstrument, a pilot study was conducted to try out the proposed procedures on
fifty students of Aggrey Memonal Zion Secondary. a sister school close to Ghana
National College. The pnmary aim of the prlot study was to asses: the reliabihty
of the instrument.
The second aim was to wdenuly any arcas, which might pose any

problem(s) and therefore necd(s) to be revised. This was done 1o check both face
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and content validity. This came into realization after the responses Thus. the

researcher was able to add or delete certain items, which were ambiguous

Procedure for Data Collection

The questionnaire was given out to students and teachers by hand delivery
Once the questionnarres were handed over to respondents by hand delivery. there
was the assurance that the respondents received them.

Students were given between one and two hour's interval to respond and
return the questionnaire on the same day The possibility of this was high since
the researcher teaches in the school.

Teacher respondents were given one week to respond to the questionnaire
and return them To ensure that all the questionnaires were returned. teachers

were constantly reminded

Data Analysis

Being a descripuive study. the researcher first gave senal and code

bers to each quest: e for easy identification before sconng them The
responses to the various items were then coded and tabulated taking cognizance of
their senal numbers. The main statstical techmique apphied was frequencies and

percentages.
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CHAPTER FOUR

DATA ANALYSIS AND DISCUSSION

This chapter presents information on the data collected and the results of
the data analysis

Fundamentally, the chapter deals with the presentation and analysis of
primary data such as demographic information about student and teacher
respondents This chapter also presents findings on what constitute acts of

dq '

indiscipline, the causes of and the recc dations made to remedy

such disciplinary problems
Sex Distribution of the Population
There were 90 (40 9°0) males and 130 (59 1%5) females
Age Distribution of the Respondents

Respondents indicate their age as shown in Table |

Table 1

Age Distribution

Age + Students “Teachers )

10-15 33(165) 0

16 - 20 167 (83 5) 0(0)

21-25 0(0) G0y

26 - 30 0(0) 5(25)

31-35 0(0) 9 (45)

36 - 40+ 0(0) 6(30)
000000 aordony T T T

Percentages are in parenthes:s
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From Table 1, majonty of the students fall within the 16-20-age group
constituting 167 (83 5%) while most of the teachers 9 (45 %) fall within the 31-35
age group

The findings indicate that most of the students are in their teens, a peniod
of adolescence which 1s characterized by stnfe and indiscipline The 1mplication
15 that the school 1s likely to face many disciplinary problems emanating from
adolescent misbehavior The relatively young staff could assist to maintain school
discipline 1f they themselves arc disciplined If not they could undermine
discipline in the school by indulging in teacher-student \llicit love affairs

Academic Background of Teachers
The teacher respondents were asked to indicate their educational

hifi Their resp are indicated in Table 2

Table 2

Academic Backgrounu of Teachers

Qualification Number

Diploma 3(15) o
B A . 4(20)

B Ed 6(30)

B Sc 2(10)

Masters 2(10)

Others 3(15)

Total 20 (100) )

Percentages are parenthesis
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From Table 2 above, 6 (30%) of the teachers had pursued the Bachelor of

Education programme and are qualified professional teachers with two teachers

holding masters degree

Acts of Indiscipline

Respondents’ perception of what constitutes an act of indiscipline and the

extent to which they occur in the school was solicited Table 3 presents the

responses of the respondents

Table 3
Acts of Indiscipline
No Opinions/Responses
Acts of Indisciphne Cat Toalarge Tosome Toaleast Notat TR Total
extent extent extent All (%)
1 Absenteeism from S 28(14) 47(235) 83(415) 4221 200 100
class m 0(0) 7(35) 10 (50) 3(15) 20 160
2 Absenteersm from S 30(15) 43(215) 73(365) 5427 200 160
dinning hall T 0(0) 6 (30) 10(50)  220) 20 100
3 Lateness to class S 26 (13) 62(31) 74 (37) 38(19) 2000 100
and other social T 3(15) 3(15) 14 (70) X)) 20 100
gathenngs
4 Examination S 23(115) 5427 71(355) 52(26) 200 100
malpractice T 00 5(25) 11(5%) 4020 ) 100
5 Wnung on the S 23(1 5) 38019 68(34) TH35 5 200 106
walls T 0(0) 5(25) 10(50) 5(25) 20 100
6 Destruction of S 32(16) 4723 5y 532(26) (34 §) 240y 100
school properucs i 0(0) 4(20) 10(50) 6(30) 20 100
7 Drunkenness, S 28(14) 572K 5y 64(32) 51255, 200 oo
smoking and the T 0(0) 6(30) 8(40) 6(30) 20 100
usc of hard drugs
8  Bullingand s 4221)  S55275)  SI255)  5226) 200 140
fightng T 00 5(25) 10650)  525) 20 100
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Table 3 continued

No Opinions/Responses

Acts of Indisciphne  Cat  Toalarge Tosome Toaleast Notat TR Total

extent extent extent All (%)

9 Sexual misconduct S 42020 43(215)  59(293) 56(28) 200 100

L 0(0) 4(20) 1260) 420 20 100

10 Breaking of bounds S 28(19) 42(21) 56(28) 7437) 200 100

T 0(0) 6(30) 8(40) 6(30) 20 100

11 Extoruon.steahng S 38(19) 47(235) 57(285)  58(29) 200 100

T 0(0) 4(40) 1155 5(25) 20 100

12 Stnkes. nots, L 63(315) 5327 38(19) 45(225) 200 100

demonstrations T 2(10) (35 7(35) 4(20) 20 100

Percentages are in parenthesis

The data from Table 3 reveal that majority of the respondents were of the
view that the offences listed in Table 3 constitute acts of ind1- 1phine that occur
i the school This consensus confirms the research findings by Othanel Smith
(1969), Chalton and David (1993) and Adentw1 (1991) that offences. which
mostly occur in schools, are excessive talking, 1n attention, walking about in class

without permission, rude and arrogant behavior, cheating during class test and

Jicnhed.

truancy. , defiance of authonty, alcohol use, verbal
abuse towards teachers, physical aggression toward other students and phyical
destruction among other students misconducts

Item by 1tem analysis of the offences listed in Table 4 3 reveals that 63
(31 5%) of the students and 7 (35%) of the teachers perceived stnkes, riots and
demonstrations as constituting acts of indiscipline that occurs 1n the school

According to the stabstics, 1t was the highest rated act of indisciphne amongst

students
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Majonty of the students perceived items (1,2,3,4,7 and 9) of Table 3 as

acts of indiscipline but occurs only to a least extent in the school when rated This

1s an indication that ab L1 ination malpractices, sexual
misconduct have become a “culture” amongst students and are perpetuated with
intent and on purpose

Majority 74(37%) of the students did not see the breaking of bounds as an
act of indisciphine at all A substantial number 58 (29%) of the respondents did
not regard extortion and stealing as an act of misconduct hkewise 69 (34%0) who
were completely not aware and even if they did, did not classify the destruction of
school propenty as acts of indisciphne The implication 1s 1at most of the students
do indulge in these acts either ignorantly or intentionally because of lack of
school rules enforcement or that the sanctions are not punitive enough to deter
future perpetrators

If a student does not see the destruction of school property as an act »f
wndiscipline, he 1s likely to resort 1o vandalism to settle scores with schuo!
authonues This finding vindicates Gnagey (1968) who says that students
misbehave results from ignorance of the school rules. contlicting rules and
frustration He continbies by saying that even f a student 13 presented with a
neatly orgamized set of laws, he never really knows which status are operational
and which are just on paper

Table 3 further reveals that no teacher U (0 “o) said that heshe was not
aware that latencss to class and other social gatherings on the part of students

constituted an act of indisciphine even though the practice 1 rife among students

44



And teachers seem not so bothered either that they lack the moral courage to
punish the students for been late because they themselves were worst culpnits or
they consider such behavoiurs a minor offence which must not be punished
Teachers were split in their opinions on some items in Table 3. An act that s
considered by one group of teachers as misconduct and therefore unacceptable 1
rightfully accepted as normal by another group of teachers as exemphfied by the
split opinion on item (7 and 10) Table 3. While 6 (30%) of one group of teachers

idered drunk king, the use of hard drugs and breaking of bounds

as acts of indiscipline that occurred 1n the school, 6 (10%) of another group of
teachers did not agree with the opinion of their colleagues

This lack of consensus amongst teachers supports the assertton by 1 ontana
(1986) that what is one teacher problem may to another be a munor irritation and
to another, siaply a sign of children’s boisterous high spint {p 7y Respondents
were asked to idenufy other forms of misconducts on the part of students which
the researcher omitted in constructing the questionnaire Table 4 shows the other
forms of students misconduct as observed from the respondents™ cwn perspectin e

Table 4 reveals that all the hsted misconduct does occur i the scheec! and
both teachers and students are at a consensus Abaut 33 (26 5%,y of studenis and 6
(30%) of teachers cite insulung, stoming. catealls, use of protane Linwee
disturbances and improper dressing as some of the nusconducts that are registered

on the campus
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Table 4

Other Acts of Indiscipline on the Part of Students

No Acts of Indiscipline Cat Number Total (%)

13. Insults, stoning, catcall, use S 53 26.5

of profane language,

disturbances T 6 30
14, Improper dressing, use of S 20 10
unauthorized electrical
appliances T 6 30
IS, Defecating on campus, S 11 55
littering i1} 0 0
16. Favoritism on the part of S 0 ¢
senior prefects & 14 7
17. Scaling the walls fromandto S 15 75
the dormutories T 0 0
18. None S 87 435
i) 8 40

It is obvious that students commit these acts against their fellow students
causing their vicums a lot of nuisance. This confirms the assertion by Farrant
(1980) and Robertson (1996) that students musbehaviors takes the form of
violation of the interest of the pupils concerned such as disturbing uther students
and those that violates the interest of the school such as failing 0 wear school
uniform, bullying etc. And Caulley (1961) agrees with Farrant that “indiscipline
includes all forms of disrespectful and unruly behavior. shouting in the presence

4

of elders, using bad I T laziness, i

. insulting
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by word or by deed and in exceptional cases, smoking, drinking, gambling.
stealing and bullying
Respondents opinion on common acts of indiscipline on the pant of

teachers were elicited Respondents’ reactions are captured in Table §

Table 5

Commen Acts of Indiscipline on the Part of Teachers

No  Acts of Indiscipline Cat Number Total (%)

19 Insults, slapping, corporal S 44 22
punishment T 4 20

20  Favoritism, too friendly to S 21 105
certain student T 0 0

21 Impatience, lack of concemand S 15 5
love for students T 0 0

12 Lateness, absenteeism, non- S 60 30
commitment to work T 9 45

23 Uses of vernaculars, poor S 25 125
teaching methods and improper T 0 0
dressing

24 None S 3s T

i 7 3s

From Table S, students idenufied insulng. sfapping, favontism,

lateness, ab non-commitment to work, use of vernacular

poor teaching methods and improper dressing as some of the common acts of
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ndiscipline among teachers in the school even though 9 (45 %) of the teachers
admit that their colleagues were guilty of only lateness, absenteeism, and non-
commitment to work

By inference, most teachers are either late to or absent from class and
other social gathenings and this reflected in their low level of commitment to
work

The reason might be that only a few of the teachers are resident on campus
and for the majority who reside outside campus, they might have been facing
transportation problems Another hne of thought could be the prolong
conversation in staff common rooms which could also accour for lateness to
class by teachers This absenteeism and lateness has the tendency to reduce
contact hours between the teachers and the students and has the potential to cause
student misbehaviour as cited by Tamakloe et al (1996) in Adentw: (1991) that
teacher caused musbehaviour in schools includes absenteeism, lateness i class
etc

Twenty-five (12 5%) of the students did intimate that their teachers speak
vernacular, dress improperly and use poor teaching methods although no teacher 0
(0%} claim to have knowledge of such practices among their colleagues

If what the students are saying 1s anything to go by, then the teachers have
failed in their responsibility as role models and are sending the wrong signals 1o
the students

From Table 5. 15 (7 5%) of the students claim that their teachers lack

patience, concern and love for them This means that some of the teachers do not
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see it as part of their professional responsibility to assist thew students with

problem topics or other probiems, which fr the stud: This seems 1o

suggest that teachers are willing to perform any extra duty on condition that they
will be rewarded financially

Further more, 21 (10 5%) assert that favouritism and an apartheid kind of
system are common practices among teachers but no teacher 0 (0%) agrees with
the indictment  Of course the teachers cannot afford 1o identify themselves with
the claim by the students probably because they were guilty and are trying to
cover up It was observed that the favoured students or “teachers pets’ were
mostly chosen as the class prefects The intention 1s to use them as shields and
mnformants They sign attendance books for the teachers when teachers are late or
even absent to cover them up against the headmasters reproof In return the
teachers give higher marks, financial assistance and in extreme cases leak
examination or class test questions to them and influence the awarding of prizes
10 their favoured students It 15 1n the light of this that Fontana (1968) opines that
1ssue such as whether teachers show interest and liking for students, whether tliey
relate properly towards the entire students or reward some selected individuals or
groups all have the effect of causing students misbehaviour if they have negative
feelings about them

Not at all, 44 (22%) of students and just 4 (20%) of the teachers perceived

4

corporal p h meted out 10 as an act of misconduct on the pan of

teachers This 1s an indication that the use of corporal punishment as a means of

49



ensuring discipline 1s no longer popular and is capable of nciting student

insurrection,

Small as the figures might look from 4.5 and therefore staustically
insignificant, one cannot downplay the potental of students to nurture and
propagate a seemingly harmless misconduct mnto a full-fledged destrucuve
muschief via peer pressure. Therefore every act of misconduct identified must be

taken seriously and nipped in the bud no matter how infinitesimal it 1s currently

Causes of Indiscipline

The researcher purported to find out the causes of indiscipline in the study
area in order to find workable and cffecuve solutions to the menace of
ndisciphne. Table 6 represents respondents’ perceived causes of indiscipline 1n
the school relating to schoo! facihues

A careful perusal of the statistics in Table 6 reveals that majorty of the

4

strongly grec with all the statements as potential causes of
students’ indiscipline. For mstance, only 36(15%.) of students and D(0%0) sgreed

that overcrowding 1n dormitonies has the tendency 1o cause student indiscipline
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Table 6

Causes of Indiscipline

Opiuons
No  Causesof Cat SA A D SD TR Total
Indiscipline (&N
25 Overcrowding S hTER TS ) SIS 8e(dd) I W
in dormutones T 420 [Uru] 1375 1» 20 e
26 Overcronding S 241 32dey de2d) OF(49y 20
wthe dinning T I2H 240 HURU 31 20 1ea
hall
27 Overcrowding S 41203 427 412 ) SGDY 10
n librany T 420 2 139 KA 20 g
28 Overcrowding S 33 (19 1205 SK2E ) TGy [{EY
n dispensan T [ 4200 13(63) 420 0 "
29 Acute shortage S IS NS J321H 0 Sy [
of urinal and T RN 31» 10GM EXRal 0 L
facihities
30 Ilnadequate S 422D KRR I Sa@dy e o
textbooks. T, 420 FEs URHY s I
teachung and
learmung
matenals

it can theretore be inferred from Tabie ~ that most students and teachers

see indiscipline as a behavioural phenomenon that is bound te occur whether
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11 school facil such as ad dormitonies, dinming hall, hibrary,

laboratories, toilet, informatory and text books exist or not This is an indication
that students misconduct may not possibly be caused by lack of good school
amenities The lack of such facilities are used as an excuse to demonstrate a
concealed agenda

This finding contracts the argument by Tettey Enyo (1995) that poor
facilities, workshops, teacher's equipment, lack of classrooms, laboratones
constitute the immediate causes of students’ indiscipline

It is 1mportant 1o note the simularity in opiion expressed by majonty of
the respondents According to 96 (48%) of the students, acute shortage of toilet
and urinal facihties did not contnbute to the indiscipline n .ae school and 10
(50%) of the teachers concurred This can be interpreted to mean that both
teachers and students are consensual about the lack of relationship between school
facilities and students dehinquency

This lends credence to the assertion by Asiedu Akrofi (1978} that
whenever there are disciplinary problems in schools, the school administrator has
to examine the following possible causes, the teacher, the subject matter, the child
or person and the hor;le

Respondents perception on the social causes of indisciphine were sought
The causes of students’ musbaviour relating to the teacher, students. school

administration and parents 1s presented 1n Table 7
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Table 7

Social Causes of Indiscipline

No Ca‘uses (‘)f CAT SA A D SD TR )
31 Lack oxfpamntal S 60(30)  46(23) 47(235) 47(235) 200 100
control T 2100 3(15) 9(35) 6(30) 20 100
32 Too much monev S 79(395 38(19) 36(18) 47(235) 200 100
giving to students T 3(15) 5(25) 8(40) 4(20) 20 100
by parents as
compensation for
love and care
33 Pecr influence S 36(18)  26(13) 58(29) 80(40) 200 100
I 0(0) 0(0) 10(50) 10(50) 20 100
34 Relation between N 38(19)  41(205)  56(28) 65(325) 200 100
the student body T 00) 42m 13(63) (15 20 100
and the
admunistration
35  Level of student’s S 35(175  32(16) 3326 5)  80(40) 200 100
participation in 5 315 5(25) 9(45) 3(15) 20 100
decision-making
36  Pumshmentmeted S 58(29)  80(40) 26(13) 36(18) 200 100
out to students T 3(15) 830y 5(25) 4(20) 20 100
37 Limuted flow of S IS5 35(175)  65(325) 6Y(345) 200 100
informanon T 3(15) 1030} 7(33%) 0(0) 20 100
38 School rules arctoo S 20(10)  40(20) 5728 5) 8341 5) 200 100
hashand difficult T . 4(20)  7(35) 528y 2420) 20 100
to comply with
39  Influenceofdrugs S 40(20)  37(183)  S326 %) T0(35) 200 oo
T 315 630) 735) 20 2u 100
40 Sexual relationship S 41205 60(30) 30025) 49245 200 o0
between male T 3(15) 10¢50y 735) G(0) 20 100
teachers and female
students
41 Influencc of the S 58(29)  49(245) 47235)  4123) 200 100
media T 10(50  7(35) 3(15) 0(0) 20 100
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Figures from Table 7 indicate that majority of the students blame Lie home
and for that matter parents for the upsurge in students misdemeanors. 60 (30%)
say that parents should be held accountable for the lack of character training and
discipline in the students 79 (39.5%) of the students were smart to recognize that
because parents neglect thewr parental responsibilities, they try to bribe their wards
by giving them too much money to compensate them for the love and care that
they (parents) could not offer. Thus parents exacerbate the indiscipline i their
wards by giving more money to their morally starved children. This 1s a serious
indictment on and a wake up call for all parents. The students seem to suggest that
charity begins at home and therefore what they have become 1s a product of the
home- their first schoo! of socialization of which their parents are the caretakers
and trustees.

Most parents shirk thewr respbnsib:lincs in controlling their children at
home. They do not care what their wards do either because they are preoccupied
with the quest for money or are just not been responsible

According to Rutter et al (1979), family dsscord, disharmony. parental
mental disorder, cnm\mahly n parents, large family size, overcrowding n the
home, admission of child into care of local authority and low occupational status
are all associated with emotional or behavioural disturbances stemming from
defective family refation- ncomplete homes that have come about us a result of
parents living apart or children hiving with relatives and having muluple homes

In such homes there are no rules and even where rules exist, they are not

enforced. When this happens the student finds 1t difficult to reconcile the rules of
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the school and excessine freedom at home Since people find 1t hitficult to obey
rules than to enjoy their freedom. indiscipline results as rghtly stressed by
Gnagey (19681 that when the rules set up in the school differ from these of the
home. students become contused and misbehaviour may thereby resul

The imphcatien 1s that the child sechs attention probably t compensate 11
lack of parenta] care und there is ne doubt that 1n some cases ths ¢ uld lead 1o s
wide range of indiscaiphine behaviours This contirms the assertion by Mirunds

119991 quounyg Mack Bacchus assertion that because of lack of parental gudance

the moral values amonyg many schoul children are not there because @ this ror

schoul children are just dntung through lite

Thus lack of character traning and se.t-centne, can ne traced oL

13 nevessary fur scheml aath sies b cek the comperabion of perante el L
discipline as advised by Cratttredson C1YREOIRAt increasing pares s o et o
acntcad clement i smproving order in trouhled schonls

Certn moerally amespensble conducts of Farents w1
engaging 10 cnmunal actsiticn, actisities, adalters pre diero o & 2
etc senve as reaipe for students” mishehasioss b opar ot o oL
nakedly betore therr wards, the children percene ot '
acceplable and they tend to practice theem wher o 4o F
as montels for therr children s deteated I seales S Lnn g

(1980) assertion that 1f children are given tandard 1 o I s

tend to adapt these for themselves 1 thes see the adulta caning and 2ae



From Table 7, more than 80 (40%) of the students and 8 (40%) teachers
agree that punishment meted out to students is another cause of students’
misconduct. This could be interpreted to mean that either the punishment 1s
frequently used and not proportional to the offences committed or the students
want to have their own way. This confirms the assertion by Tamakloe et al

(1996) that freq ish in school p! negative attitude towards the

school, the teacher and the learning process. For this reason. Thomdike (1932)

advise that it is better to strive to create an l ish will

in which p

heh

rarely occur than in inflicting punist as a cure for mi: iour.

It is interesting to note the differences in opinion on whether sciwol rules
are too hash and difficult to comply with and that is why students misbehave
While more than 7 (35%) of the teachers say that the school rules enshrined in the
schools code of conduct which the school applies are too hash and difficult 10
comply with and that is why students misbehave in support of Gnagey (1968) that
students become rebellious when they feel rules are unfair to them, 83 (41.5%) of
the students disagree and think that the school rules are fair and easy to comply
with.

If the school rules are fair according ot the students, yet they flout them,
then it presupposes that the students do not know which of the rules are stnictly
enforced. The students will try all the rules through misbehaviour This
collaborate the assertion by Gnagey (1968) that even if a student is presented with
a neatly organized set of laws, he never really knows which status s operational

and which are just on paper.
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Table 7 also shows that 10 (50%) of the teachers behieve that hmited flow
of information from the school authonties to the students and vice versa has the
propensity to ferment mustrust between the two parties although 69 (34 5%) of the
students hold a contrary view This brings to question the level of students’
participation 1n decision-making This means that either there are no laid down

procedures for students to address their grievances or the students are not aware

ds nurse their displ ¢ and

of such opportunities When this h
capitalize on the least opportumity such a ban on sporting activities or
entertainment, poor quality of food at the dinming hall etc to cause mayhem
Forums and other platforms that respect students’ views must be 1..ade available
to students to make their grievances known, since the lack of transparency breed
suspicion

Figures from Table 7 further reveal that majority of both teachers 10
(50%) and more than 60 (30%) of the students agree that sexual relationship
between male teachers and female students in the school could instigate students’
misconduct This agreement between the teachers and the students can be
attributed probably to the fact that our society frowns on and condemns sex
between teachers and students In addition, sexual relationship between teachers
and students 1s known to lead to other offences such as discrimmnation or
favountism in terms of rewards and punishment

A teacher 1s sure of being called all sorts of names, ndiculed, taunted and

disresp d if he engages in sexual p with stud as amply deciared

by Webstar (1968) that a teacher who is unable to maintain the appropriate social
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distance required by his dealings with students can find that they fail to respect
him.
Tamakloe et al (1996) citing Adentwi (1991) also wams that teacher

ior that causes indiscipline includes flirting with the opposite sex It 1s

incumbent on teachers seen as role models to avoid the temptation of being lured
into sexual relationslup with students. as society will never forgive them for
ruining their future leaders.

Furthermore. more than 38 (29%) of students and half 10 (30%) of the
teachers agree that the media is also answerable for the spate of students
indiscipline. This collaborates the claum by Bandura (1971), Curwin a1 Mendler
(1988) that film-mediated models are just as effective as real models in shaping
children’s behaviour. which demands contrel and supervision of films that the
students watch

In veracity. the Ghanaian child is flooded with assorted print and electronic
materiats, whuch has no respect for morality and expurgation Films. newspapers
and the Internet wathun the reach of the Ghanaian students contain scenes that are
inimical tc the moral construction and decency of the students

With Ghanaian culture increasingly becomung suscepuble 1o foreizn cultures
and the propensity of the Ghanaian to copy blindly, couplei with parerts
becoming more imresponsible, the media s influencing the meral compos ton ot
the Ghanaian youth

This 15 exactly the picture panted by Miranda (1999 ciung Fr Malcom

Rodriques (a priest) 1n an interview that television 15 what 15 responsible



for the break down in moral values among students, “parents allow their children
to watch pomographic and other films at home and De Conde (1971) appear to
concur with him when he said ‘communication between youth cultures, as well as
increased student travel, has made the younger generation protest- a matter of
international concern. He further laments “through the media, youthful rage and
violence has come into the living room™.

Yet still from Table 7, 79 (39.5) of the students admit that the relationship

b dmi ion and the students’ body can cause students misbehaviour.
From the statistics, it seems all is not well with the relationship betwcen the
school authorities and the students Whenever the relationship between the school
authorities and the students’ strains. then the effectiveness and the leadership style
of the school authorities especially the headmaster or principal must be examined

It could be that the headmaster is ineffective in the sense that he does not
take interest in the students 2nd the teachers and surface occasionally o 155ue¢
instructions as accurately artuculated by Duke (1989, that poorly discipline
schools have pnncipals who are visible only for official duties such as school
assembly or announcing the verdict of an offender to whole school and dn not
take interest in neither the teachers nor the students. no formal relationship. ne
speaking to teachers.

Such a headmaster is denied advance informaton on statf and students

grievances, which would have been preventable  Such a principal is always

relying on curative or ive after students have misbehaved  Thus

the atmosphere in the school 1s a response of the students to the regime of
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administration that prevails in the school as found by Fontana (1986) that the
nature of school rules, the system of sanctions and punishment, the pastorsi care
network, the leadership style of the headmaster and his staff may nfluence

reactions of students

Remedies for School Disciplinary Problems

Respondents were asked to provide propositions to solve or mimmize
disciplinary problems in the school Table 8 presents the submissions of the
respondents

From Table 8, respondents seem to suggest that parent involvement 1n
dealing with students’ misbehaviours 1s indispensable 30 (15%) of students and 4
(20%) ;)f teachers canvass for the adoption of such an approach This method s
supported by Miranda La Rose (1999) who quotes Allan Bunbury as potnung ovt
that parents serve as role models for their children Therefore it 1s necessary that
parents are guided or counseled about the best ways of promoting discipline in

schools
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Table 8

Remedies for Disciplinary Problems

No  Suggested Remedies to Indiscipline Cat Number  Total (%)
Flexible exeat regulations and gomng on mid S 29 145
term breaks T 2 10
Respect for students views through open S 32 1e
forums T 2 10
The use of effective guidance anj counsehing S 135 Ty
center 1n the school T 4 20
Proper teaching of religious and moral S 15 75
education concepts T 0 0
Minimizing punishment S 22 11

T 2 10
Teachers should be canng and tolerant S 10 3
. T 0 0
Rewards should be used frequently N 11 38
4 4 20
Parents should be involved in dealing with S 30 15
student indiscipling T 4 20
Reduction in enroliment S 10 3
T3 15
Minimizing favourtism and affection for some S Q 3
students T 1 0
Punctuahty should be stressed S 9 s
T 0 43
None S 45
T 0 0
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Respondents believe that excat rules should be mude more student friendly. 29
(14.5%) of the students and just 2 (10%) of the teachers recommend 1lexible excat

regulations and frequent mid term breaks. This 1s a signal that the students are

suffering from bored: & fable as the suggestion of the students may be,
the researcher hastens to say that frequent excats and mudterm breaks has the
tendency to disrupt academic work by reducing contact hours between leachers
and students and this could impact negatively on the completion of the syllabus as
teachers will rush to complete u.

The students have to be educated and involved in the process of enacting the
school rules and regulations Thut way they will not find 1t draconian as suggested
by Jones and Jones (1990) that students can be expected to support rules and
procedures that enhance Teaming when the learning shows respect for students
and their needs.

Table 8 further reveals that32 (16%) of the students think that 1t studenis
views are respected and mvolved i decision making, the spate of indiseiphine
associated with violation of school rules will be mminuzed thus miaking whn
McGinnis et al (1995) said that in using proactive school rules as o means of
preventing students misbehavior, students should he actively imvobved i then
school work curtailing mishchavior.

Respondents also believe that of rewards are stressed. most ol the stadente.
misconduct can be prevented Some of the unedited rewards suggpeaed by the
respondents include:

a) “Teachers should writc good comments in terminal report™
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3} students gowd behavior should be rvvgnized at public ceremoenies such
as speevh days™
N “rewands of matenal tungs should tardy be distnbuied™

The suggeston of the nespondents collaborates the chsenation by

Thormdike (1932 that pumishment s less effevctive m weakening A responss tae

rewands i strengthenung 6 22 (H of the students whe respromnded o iem \ ot

the questiennure revemmendad that puasament should be sremmaad o means

of dealing with students rage aganst eachers whe froquentiy unleash pumes®

on them. Thes vontiems Tamailoe ot al 1990 fiding that frequen: ponshment o

wde ton the schooll the o

the scheol promotes a negatye
learmuing provess
In the view of the students, urgent amendment s needad n the sehoc’s

mude of punishment system and the students propose

Ay student Lishing at assembly and chisstooms should be stoopee’

B Ustudents doing masiai work as pumishment whele thee other ol
are in class should e halied”™

<) insulting students i public should be curbad™

B nescheo! suspension mstead of outeschon! suspensier st oaid i ad”

Looumsehing s o

Students alse suggesied that af the purdanee

school 1s made ven effevine, most of the studeess meochavon (o d
reduced. This is a clanon call to the schovl authonies espevia’ v Boads o oy
pudance and counsehng centers 1 important e seteel counseloers e o

Respondents believe that exeat rutes should be made more stdenis endis v



(14.5%) of the students and just 2 (10%) of the teachers recommend flexible cxeat
regulations and frequent mid term breaks. This is a signal that the students are
suffering from boredom Commendable as the suggestion of the students may be.
the researcher hastens to say that frequent exeats and midterm breaks has the
tendency to disrupt academic work by reducing contact hours between teachers
and students and this could impact negatively on the completion of the syllabus as
teachers will rush to complete 1t.

The students have to be educated and involved 1n the process of enacung
the school rules and regulations. That way they wall not find 1t ¢ wcoman as
suggested by Jones and Jones (1990) that students can be expected to suppont
rules and procedures that enhance learmung when the learning shows respect for
students and their needs.

Table 8 further reveals that 32 (16%) of the students think that if’ students
views ar_ respected and wvolved in decision making. the spate of indiscipline
associated with violaton of school rules will be minimized thus making what
McGinnis et al (1995) said that in using proactive school rules ws & means of
preventing students musbehavior. students shculd be actvels invalved in ther
school work curtailing misbehavior.

Respondents also believe that if rewards are stressed. most o) the
students' misconduct can be prevented. Some of the unedited rewards uggested
by the respondents include:

a) “Teachers should write good comments 1n terminal report™



CHAPTER FIVE

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

This chapter deals with the synopsis of the findings of the study, the
conclusions drawn from the findings and also presents the recommendation for

practice and for further research

Summary

The study commenced with the research topic “factors influencing
discipline at Ghana National College, Cape Coast™ The study sought to tind out
the factors that affect discipline and how to controi these factors

In pursuance of this, the study examincd the concept. meamng, forms of
discipline Furthermore, tl.e causes of and solutions to disciplinary problems were
also looked at

In line with the study objective. a descriptive survey was conducted at
Ghana National Co]lege This techmque enabled the researcher to focus on only a
portion of the population since the entire size of the population was 100 large and
unsuitable for the study

The target population of the study area comprises forms onv to three

students and teachers of Ghana Natonal College 1he sample of the study
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comprised (200) students and (20) teachers totaling (220) who were randomly
selected using the simple random sampling techmque to ensure fairness

Researcher designed questionnaires were used to serve as instiuments for
collecting the data because it i1s quite valid, economical, fast and the nature of the
research topic made 1t a more convenient instrument There were two sets of
questionnaire devices

a) Quesuonnaire tor students and
b) Questionnaire for teachers

The questionnaire had four sections (A — D) for both teacher and student
respondents  Section A comprised of five iems that basically required
respondents’ bio-statistics Section B had eleven items that sought to find out the
forms of indiscipline that occurs in the school

Fifteen items were used in section C to elicit respondents’ perception
about the causes of students” indiscipline

Secuon D was ar open- ended question that asked respondents to supest
\\'a_\'; to deal wath students” disciplinary problems
Questionnaires were hand dehvered to respondents Students had twa hours whiie
teachers had two weeks interval within which to respond to the questions and
return them

There was a hundred percent return rate This s attributable to the fact that
the researcher is a tutor in the school who enjoyvs a lot of good will fiom the

students and the teachers alike

66



Summary of Findings
Based on the responses it came to light that about 167 (83 5%) of the
students are aged between 16-20 years Majority of the students are in their teens
and the tendency was high for juvemle related disciplinary problems in the
school
The study also revealed that |2 (60%) of the teachers had pursued at least
a bachelor's degree 6 (30%) were diploma and other certificate holders With

collective effort, teachers could tactfully handle student misconduct

Acts of Indiscipline

The study found out that absenteeism was a major problem in the school
It took the form of absenteeism from the dinning hall, class and other social
gatherings Ali but 42 (21%) of the students and 3 (15%) of the teachers did admt
that absenteeism was an act of indiscipline that occurred 1n the school

7 It also came to hight that even if students will avail themselves at class and

other social gatherings, they were late Thus lateness was identified by 74 (37°4)
of the students and 14 (70%}) of the teachers as act of indiscipline that occurred in
the school

Findings from the study also tndicated that destruction ot school propeny
was considered an act of indiscipline that occurred in the schoot by majonty of
the students although 69 (34 5%) of students and 6 (30°a) of the teschers
objected

Through the study, 1t came to light that examination malpractice was real

among students 71 (35 5%) of students and 11 (55%) of teacher respondents
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agreed in toto 52 (20%) of the students supported by just 4 (20%0) of the teachers
however held a contrary opinion

But for 56 (28%) and 4 (20%) of students and teachers respectively who
disagreed, all the respondents admitted that sexual misconduct between male
teachers and female students and among students themselves prevailed in the
school

Although majorty of the teachers and the students concurred that
extortion and stealing were acts of misconducts that occurred in the school. S8
{29%0) of the students and S (2570) of the teachers rebuffed the stance by the
majority

Generally majonty of the respondents accepted that drunkenness

smoking, and the use of hard drugs were acts of indiscipline among students that

students and teachers alike in the school had to contend with However <
(25 5%) of the students and 6 (3Q%) of the students held a contrary opimon
Through the study, 1t manifested that fighting and bullying are real phenomenon
1n the school

Also, but for 74 (37°) of students and 6 (3U°0) of teacher respondents
who denied knowledue or are deliberately refusing to acknowledee the prevalence
of breaking of bounds in the school, all the respoadents conceded that the
phenomenon was real n the schoal

The rescarcher learnt that the most inconcevable manifestation of
indiscipline 1n school were stnkes nots and  demonsization amony stadents

according to the respondents  But for 45 (22%) of the students and 41207 4) of the
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teachers who dissented. all the respondents agreed that such behaviours were
misconducts that occurred in the school Perhaps the respondents were influenced
by the 2002 event in which student riot destroyed much of school property and
personal effects of teachers

It also came to hight through the study that most students had to bear the
biunt of some of their colleague's misbehaviour such as insults, use of profane
language, disturbances 1n the form of noise making, cat calling, defecating on
campus and favountism from their senmor prefects

The study also discovered that absenteeism, lateness, abuse of corporal
punishment, insulting, use of poor teacting methods and general apathy towards
work were nfe amony teachers

Some teachers were found to have over fratermzed with some students,

dressed improperly and spoke the local dialects 1n class

Caus.s of Indiscipline

The study revealed that there was no hink between school facihties and
student indisciphine  Majonty of the students disaureed with overcrowding in
major school faciliies such as library, ¢:nming hall. dormstonies informiatory
toilet and urinal as potential causes of student indiscipline i the schoul And their
teacher respondents concurred

Generally, students agreed that ali the items listed 0 Table 7 aie
immediate or remote causes of causes of indiscipline in the school

It came to light that parents were accountable for most of the misconducts

exhibited 1n the school Majority of the students cited the lack of parental control

69



as the immediate causes of indiscipline in the school and most of the teachers
agree although 47 (23 5°9) of the students disagree and apportion the blame
elsewhere

Majonty of the respondents felt that parents bribe thewr children for the
negligence of their parental responsibibty by giving them too much money as
compensation. which 15 one of the root causes of student indisaiphne  Only
47(23 5%) of students and 4 (20%s) of teachers dissented

It was also observed that linated flow of intormation from the school
authorities to the students and vice sersa, had the tendency to cause -ancor
between the students and the school authonties 10 (S0%6) of the teachers acceded
10 this although 69 (32 $%) of the students held a contrany opimion

Furthermore. school rules were observed to be oo hash and difticult 1o
comply with and that 15 why students misbehaved  Thus the students stive 1o be
free and in 5o domy rebel avainst the rales and regulation the entangled them

1t was also revealed that sexual misconduct involving both stuwdents and
teachers created a tertile ground for breeding students” indiscaphne o0 (364 ot
students and 10 (50°0) of the teachers supported this finding

The study also brought to the fore the tact that what students wee and read
from the print and electronie media 18 a contubuting factor to studestindeaptine
Thus pornographic materals, cnme and violent scenes screened and published
the electronic and print media respectively had the potential ol mfluencing the

students to behave in lihe manner
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It became evident from the study that frequent use of pumishment can
tngger student resentment and ferment bitterness against teachers and the school
authorities But for 3o (18%0) of the students and 4 (20°6) of the students who
disagreed, all the respondents concurred

Quite a substantial number of the respondents cited poar relationship
between the students’ bodv and the school authonties as an immediate cause of
student indiscipline
It was quite baffling that all the teacher respondents 20 (100°6) did not see any
hink between student indisciphine ard peer influence, majoruy of the students
agree with the teachers

The use of hard drugs. smoking and drunkenness were all admitted 10 be
the dnving force behind some student indisciphine
To deal with the above-enumerated indisciphine, 1t was tound that
1 School rules and regulations especially those governing exeat should be made

flexhle

¥

School authorities must respect the views of the students

3 The guidance and counsehing unus in the schools should be made operationat
and effective 4

4 Rewards should be used trequently

S Parents should be involved in dealing with students misconducts

6 Pumshment should be mimimized

7  Enrollment should also be reduced

8 Teachers must treat students fairly

7



Conclusions
From the study. the following conclusions have been arrived at
Generally, absenteeism from academic and extra-curmncula activities was rife on
campus This involved both teachers and students Even if teachers and students

would attend a funcuon, they were late

Also, :nvigilation mechani to check e were
effective to avert examination malpractices among students It appears students
are having a field’s day 1n the examination halls either because they have become
too sophisticated in the act or that the teachers look on with apathy

Next, 1t appears that anytime there s misunderstanding between students
and the school authorities, students vent their anger on school properties and
vandalize them

Further. some students are involved in stealing, drunkenness. smoking
and drug abuse This was possible because rules on exeat were compromised in
some <ases tor some students presumably for favours

Both teachers and students are guilty of using fou! language on campus
Some teachers exhibited lackadaisical atitude towards work and this stemmed
from general discontent among teachers about conditions uf service

Another overwhe!ming finding was that iHict sexual relatonship evited
between the opposite sexes n the school Both students and teachers are in this
practice The possibility of the phenomenon occurnng s hkely 'wcause some

students attended extra classes i thewr masters” homes When these dhicit aftairs



become unveiled, teacher and student culprits loose their respect and are taunted
by colleagues

Parents and generally the home are to be held responsible for the surge in
student indiscipline on campus Parents’ mability to nurture and direct the
character of their wards at their formative years, apparently because they are too
occupied with chasing money, leave these adolescent students at the mercy of
their bad friends at school and neighborhoods to socialize Most parents resort to
bribing their wards with huge sums of money to compensate them for their
inability to care for them

Furthermore, suspicion exists amongst teachers, the administration and the
students Ths 1s partly attnbutable to lack of accurate information flow amongst
all the parties involved, thereby engendering mistrust and vindictiveness on
campus

The print and the electronic media have contributed (n no msignificant
meastire to the misconduct that prevailed on campus Sights and sounds of
morally starved materials are accessible to students either at home or at school
Students come under intense pressure to practice what they see and watch

1t appears the rules and regulation put in place to regulate the general
conduct in the school does not go down well with the students Students dislike
intensely the systems of retnbution in the school This 15 probably because
students are not consulted 1n the promulgation of such rules and teachers abuse

the punishment procedure
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The guidance and counseling umit has lost tts sigmficance in the school as
some major students’ misconducts could have been detected and averted well in
advance 1f the umit had been effective Mechanisms for momitoning and detecting
students’ discontent and possible rebellion are either non-existent or paralyzed

Lastly, soaring enrollment levels which 1s incommensurate with school
facilities and teachers has created supervisory problems for the school

The above are the factors affecting discipline at Ghana Nauonal College

Recommendations for Practice

Naturally we are all looking ter the infallible way of promoung good
discipline  If such a way ewsted we would all be using 1t and students
misbehaviour 10 schools would no longer be an (ssue All expenenced teachers
know that no such recipe exists

Discipline 15 an ¢ssential component of the school system School work 1s
impaired 1n the absence of disciphine and academic work and achievements take a
nosedive Discipline not only sets the tone for academic work but also determines
the rate and pinnacle of accomplishment [ s against this backdrop that 4l
stakeholders in cducation must form a strong coahtion to guarantee . congenal
ambiance for academic work and proper education of studenis

In the hight of this, the following recommendations have become crucal
vis-a-vis the conclustons and the findings of the Jtudy established

To start with, on the role of the media, it cannot be dismessed that the
media 1s playing a very sigmificant role and has contrbuted largely towards the
democratization process 1n our country It has cnabled us as citizens to be aware
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of certain issues within the public domarn thereby facilitaing the citizens role in
ensuring that the government is held accountable and for that reason, 1 will not be
dismissive of the roie the media has played.

It is however admissible that there is some level of irresponsibility in the
journalism profession that as a people we need to accept that a lot of our media
practitioners are engaged in sensationalism and craze for meney and i so doing
publish and screen all sort of morally deprived matenials which does not serve the
interest of the nation and immical to the moral construction of our youth.

Ideally every profession should have a code of ethics and a supreme body
to regulate 1ts members conduct in order not to drag the professions name in the
mud but it appears the Ghana Journahist Association has lost its clout as a body
with oversight respensibly in ensunng responsible medta practice in the country

The Ghana Journalist Asseciation. the Ghana Films Censorship Bourd, the
Musnciaris Union of Ghana (MUSIGA) and the Ghana Media Commission should
haise and work collaboratnely to ensure that moerally dissipated songs.
newspapers, films, magazines and of late radio programmes are shown the ean
out of the country.

The GJA must as a matter of urgency take a second ook at it cumculum
in our journalism training schools to see tf the cumculum s addressing some off
these issues.

The National Commussien on Culture must alse nise up from s doldrums
and defend the good aspects of our culture that ensured diseiphine i our

communities from being echpsed by forergn cultures that have brought our
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demise in morality This 1 believe if implemented could help apply the breaks on
the wheels of indiscipline induced by the media

On the use of pumishment, teachers. parents. students and the scheel
authonties must come 1o terms with the fact that law rules society Laws of the
country are supposed to be obeyed by all members of the society Where citizens
flout the laws of the country. they are punished so that there wall be order in the
society The responsibiliy for pumishment has been assigned to judges Hence i1 13
therr duty to exercise that power irn accordance with the laws of the societs
without fear or favour Citizens must understand that the judge in imposing
punishment is only performing his duty ‘ience any 1}l feeling must ' : directed at
society at large whe made the !aws and prescnbed the pumishment and not the
judges If the citizens do not like the law they are free to change it Judges
therefore because of the nature of their work cannot be sued for anvthing said or
done in their judicial capacity unless 1oy act outside the scope of their wark or
junsdl:mon Pumshment though pamnfui has its benefits as weil The Holv

Scriptures. in Hebrew 12 verses 310 11 recogmzes thus when it states that “God

disciplines those He loves and such disciphne when effected produces 2 hanes

nighteousness ard peace”

One of the aims of punishment s retnbution Retabuir e rustice which

takes the form of hard labour 1s to show the communiy > disapproval to imust
and 1o let offenders know that thev will sutfer propormonally for therr deeds
There 15 alse the deterrent and preventine ums of punushment Ther

objective 1s to put fear in the offender 1n order 10 prevent lim from repeating the
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crime in future For such ciminals the only way the society can be protected trom
their actions 15 solitary conlinement for a considerable length of time and where
necessary for life This will makeat extremely dafticult for them to indulge in their
criminal activities

Punishment 1s also imposed on criminals o reform them The wdea behind
the reformative aim s that there 1s something fundamentally wrong with those
who commit ¢ctimes There s no reason why in one society some members should
be peace loving and law abiding while others should be violent The reformative
principle 1s therefore aimed at suppiving the violent member of the society with
the necessary deficiencies o cure im ac! puide him to a path of nvoteousness
To reform such 4 criminal imphies to change his character by means of a particular
punishment to lam This it s boped will mahe the person a usetul and producine
person in the socieny |1 these are not the reasons tor which punishment 1y
effected. then there is no Justification for its use

The school 1y a subset of the saciety and its laws or rules are carsed out ol
the broader societal Lass o s that students can casily mtegrate mto the society with
mimimal ditficulty afier completion ot thew stirdy o the school T puisian.ce ot

sty of

this, school authonities are made trustees and Crged wth the ey
traiming students in accordance with socrety s standands and copoctanan Stdents
must therefore understand that the school gathartios e just pertormene thy
duties when a student mishehaves and s punched  The students aust als,

understand that any one of them who deviates fromn the expectations of the schood



has also fallen short of society’s expectauon and will have 10 be proportionaliy
punished to correct them, reform them and serve as a deterrent to others as well

It is therefore incumbent on the students to amend their conducts to avoid
being punushed The school authonties also have a responsibility to ensure that the
power and confidence reposed m them 1s not abused by arbitrary use of
pumishment  Also 1n an event that a student would have to be pumshed, the
rationale for which the student 1s being pumished should be made known to lim or
her

It 1s the firm believe of this researcher that if this counsel i1s heeded to,
disciplinary problems ansing from pumishment could be reduced to ti - bearest
mimimum This brings to mind the process of evolving and formulating school
rules

In ideal sense ail schools should have a set of rules and regulations
tailored to direct the conduct and activities of the students The rules should also
be geafed towards the attainment of the goals of the school The rules and the
regulations cannot sclve all disciplinary problem across board for all schools
because indiscipline vanes from school to schocl and therefore eveny misconduct
must be treated as'a umique case that must be investigated and a desening
antidote found to 1t

For this reason teachers, students. parents heads of :nstitutions and the
schools board of governors must be imobved in passing schoo. rules and

regulations because a marter that concems all must be share and brainstormed by
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situation where some alumni members intervene to waive punishment of therr
children when they misconduct themselves must be halted for that is tantameunt
to discriminative justice

School rules school alse be reviewed periodically so as to bring them up w0
date with contemporan issues is diitgently put into practce. students w1l not
have problems with the school rules

The bible reads in Proverbs 22 verse 6 “that train up a child the way he

should go and when he grows he will not depart from it”. This Biblical verse

gives the terms of reference to parents in thelr sssignment as custodians churze

with the responsibility of training up their children While aimitung that the
ecopomic situation in the counm mases is dirficult 0 have even 0w o
information about their children. there 1s no justfication whatsoaver for parenis
negligence Parents must play a pivotal role in cheching ndisciphne v ther

children during their early years before teackers and religious leaders ofter

needed support. Parents must have ume to educate their ciildren v the o

respectful speech. dressing and alse explain to them the effects 7 mmor

that the good atnbutes they pick up will guide tiem o the future o

parents must avoid quarreling and using vulgar languaye 1o

children than their peers. Parents must not

responsibility of bringing up their wards
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They must anend PTA meetings regularly where issues affecting their
wards are deliberated upon Parents must respond promptly when called upon by
the school authorities to deal with misconducts involving their children In the
view of the researcher this recommendation will reduce parent related causes of
indiscipline

The Ghana Education Service must severely sanction any teacher who is
not able to restrain himself and get entangled n sexual relationship with students
Teachers must not be permitted conduct with students at odd hours to avoid the
temptation of getting involved in such an abhornng act

This will serve as deterrent to other teachers who are contemplating
soining their colleagues This wall mimmize the incident of teacher-student sexual
relationship

To curb the high incidence of lateness and absenteeism on the part of
teachers, the heads of institutons must intensify their supervisory role and query
teachers \;vho are late or absent from class or other gatherings of the school The
head must keep an eagle’s eye on the attendance book for teachers

Performance appraisal could also be used to audit the professional conduct
of teachers to ensure that they conform to the ethics of their profession These will
keep the teachers on their toes They wall also vacate therr lackadaisical atitude
towards their professional mandate

Also the guidance and counselling units must be strengthened to 1denufy
and deal with students’ problems before they escaiate Teacher counselors must

not involve themselves 1n the punishing of students else they will lose confidence
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in them and will avoid them when they have problems Also, enroliment should
be reduced to make momtoring effective

Good conducts exhibited by students should be acknowledged and
rewarded accordingly Facilities that will enable students unearth their talents
should be provided so that each student will gain recognition and fulfillment 10
what he or she knows how to do best else, students who cannot be identified with
academic or sport achievements will strive for recogrition in negative behaviours

Structures for early detection and momitoring of students misconducts
should be put in place This 15 to avoid the situation where schoo! authorities are
caught unaware and (n their frustration, use vxcessive force to deal wit' students
misconducts, thereby exacerbating a munor imtation that would have been
resolved amicably If teacher and student informants’ anonymity could be
guaranteed without betrayal from their colleagues, they would be encouraged to
feport any unsavory acts

A}Josn!we ethos in schools n which there are mutually respecttul
relationships between teachers and pupils and among teachers and other
staff must be pursued The ethos should recognize and value the social and
community purposes o}' schools as well as academic purposes

A more ‘personalized’ curmculum, which meets the learming needs
of students, needs to be considered All behaviour occurs in context It you
are made to feel stupid and worthless, one wav of affirmung your worth s

by rebelling against the system, which undenvalues you



Recommendation for Further Studies

The study was hmited 1n scope because the findings were based on the
responses of students and teachers from Ghana National College only lts findings
are therefore tentative To make it more comprehensive, there is the need to
replicate the subject of discipline among other second cycle institutions through
out the country

Studies could be conducted to determine the correlation between
disciphne and students achievements lnvestigation could also be conducted to
find out whether other forms ot indiscipline other than those identified by this
research exist in secondary schools 1n the country

An enquiry 1nto teachers’ motwvation to ensure discipline 1n schools 15 also

recommended
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APPENDIX A

QUESTIONNAIRE FOR STUDENTS

FACTORS AFFECTING DSICIPLINE AT GHANA NATIONAL

COLLEGE. CAPE COAST

The purpose of this study 1s 1o find out the factors that affect discipline at
Nauonal and how to control them you are entreated to answer the questions as
objectively and honestly as possible

Your respunse will be treated with strict confidenuality as the purpose of
the work 1s purely academic

Thank vou tor your co-operation

Instruction
Fill 1n the blank spaces and indicate by ucking %) 1n the bux af the

response that applies to you

SECTION A - BACKGROUND OF RESPONDENTS

1 Sex [ ] Male | lemale

2 Age [ ] Below 16 vis [T K2 R N iR
3 Form [ ]One [ ITwao [ ]Three

Rl



-4 Programme of study |} General Arts | 1 Seience
1 | Busmess || Voeationul shills
5 Where huve you hived most part ot your lile?

6 Where do you nomialty spend your holidiys?

SECTIONB - CAUSES OF INDISCIPLINE

Physical factors

Please sndicate wih o fich (V) the extent to which you apree 1o the

following physical Lsctor as the Gt of udssaphne i nation, that s, S A

Strongly Aggee, A Aprec 1) Diagzec il S D Stionply Phisaprer

SA A | osn

a Overcrowding

i Inthe classioom

u Dortanes

m Diming hall

|
|
|
|

|
I
|

v Libiary ] [
v Dispensary i
i
|

b Acute shortage of nrimal and talet Liciiies

'
aclimes/madequate testhooks and
|

other teachimg, and Jearnmg waternaly |

¢ Poa bbby |
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. SECTIONC - DISCIPLINARY PROBLEMS FACED BY THE
ADMINISTRATION AND TEACHERS IN THE
COLLEGE
Please tick (V) your level of awareness of students indiscipline viz
] Toa , To Toa | Notat -
5 large | some | least all ‘
extent | extent ’

J
| extent
|

Students mdiscipline J
a Absenteeism ;
i from classes \1
u from the dinring hali and other social J
gatherings ’
b Lateness to classes and other social gatherings |
¢ Examination malpractices ‘
d Writing on the walls ?
e Destruction of school properues - tables and "
chairs, louver blades, fluorescent tubes :
f Drunkenness, smoking and use of hard drugs :
g Bullying, fighting

h Sexual misconduct

i Breaking

J Extoruon, stealing

k Strikes, nots, demonstrations
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- Social factors

SA

SD

Lack of parental control

Too much money given to students by
parents as a compensation of love and care
Peer influence

Relationship between the admms'ration
and the student body

Level of participation in decision-making:
Pumishment meted out to students

Limited flow of information

School rules are tao harsh and difficult to
comply

Influence of drugs

Sexual relation between some of the male
teachers and 1o Opposite >exX

Influence of what students see on the

television
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I Please hst any other acts of musbehaviour you consider which have been

omitted

m List any common acts of indisciphine on the part of the teachers that vou know

n What suggestions would you wive to help combat or mininuze disciphnary

problems in the collepe”

9



APPENDIX B

QUESTIONNAIRE FOR TEACHERS

FACTORS AFFECTING DSICIPLINE AT GHANA NATIONAL

COLLEGE, CAPE COAST

This study is being conducted by the Institute for Educational Planming

and Admunistration, University of Cape Coast, to find out the factors that

influence indiscipline at National and how to control them We are therefore

appealing to you to answer the following questions as objectively as possible

Confidentiality 1s lughly assured

SECTION A - BIOSTATISTICS

Tick (¥) or complete the following statements as 1t apphies 1n your case

1

2

Gender [ ]Male [ ) Female
Age [ 121-30 [ }4land above
Academic qualification and year

a [ ]Diploma Year

b [ ]BA (Arts) Year

¢ ]BA (Soc Sc)Year

d[ ]BEd Year
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e[ ]BSc Year
fl IMA Year
gl IMEd Year
h Other (specify)
4 Professional status
1 [ ] Supenntendent
it [ ] Senior supenntendent
iii [ ]Pnncipal superintendent
iv [ ] Assistant director

5 What subject(s) do you teach?

SECTIONB - CAUSES OF INDISCIPLINE
Physical factors

Plet®e indicate with a uck (V) the extent to which you agree to the
following physical factors as the cause(s) of indiscipline in college, that1s, S A -

Strongly Agree, A- Agree, D- Disagree and S D — Strongly Disagree

SAT A D‘H1

1
f
|
|

a General Overcrowdmg 1n the school

b Acute shortage of urinal and toilet facilities

¢ General poor sanitation ~onditions on campus

d Poor library facilities/ inadequate textbooks and

other teaching and learning materials

]’R SR S (N
|

|

|
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SECTIONC - DISCIPLINARY PROBLEMS FACED BY THE
ADMINISTRATION AND TEACHERS IN THE
COLLEGE

Please tick (‘/) your level of of stud d line viz

Toa To Toa | Notat

large | some | teast | all

extent | extent | extent

Students indiscipline

a Absenteeism

1 from classes

ii from the dmming hall and other social

gathenngs

b Lateness to classes and other social gatherings
»

¢ Examination malpractices

d Wniting on the walls
e Destruction of school properties - tables and

chairs, louver blades, fluorescent tubes

f Drunkenness, smoking and use of hard drugs

g Bullying, fighting

h Sexual misconduct ‘ ‘
i Breaking of bounds \

j Extortion, stealing

k Strikes, riots, demonstrations




Social factors

SA

SD

Lack of parental control

Too much money given to students by
parents as a compensation of love and care
Peer influence

Poor relanonship between the
adnmunist;ation and the student body

Level of participation 1n decision-making
Punishment meted out to students i
Limited flow of information

School rules are too harsh and difficult to
comply

Influence of drugs

Sexual relation between some of the male

I
teachers and to opposite sex !
Influence of what students see on the

television : ;
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1 Please list any other acts of misbehaviour you consider which have been

omitted

m List any common acts of indiscipline on the part of the teachers that you know

n What suggestions would you give to help combat or mimmize disciplinary

problems in the college”
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